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Confirmed Victims of Child Abuse
Lubbock County & Texas

Texas Department of Protective & Regulatory Services

Texas Lubbock County

In 2006 Lubbock County's 
rate was 82% above state's

 
Sponsored in part by the 

Lubbock Independent  
School District

Yello Dyno is a non-fearful, musically-based child endangerment 
prevention program.  It addresses the following issues:  abuse, 
abduction, molestation, bullying, date rape, and violent kids.

The program is provided by the Children’s Advocacy Center and 
LISD to children in Pre-K -4th grade in LISD and surrounding 
counties.  Yello Dyno is also available for day care centers, church 
youth organizations, childcare programs or schools.  The program 
is adaptable to most schedules.  The Yello Dyno program is taught 
in just four 30 minute sessions or the program can be coordinated 
around whatever time is allowed by the school or organization.

Over 1500 Lubbock area school children have already benefi ted 
from the Yello Dyno Safety Program.

This program is provided by staff and trained volunteers.  If you are 
interested in volunteering to teach this fun and exciting program contact 
the Children’s Advocacy Center.

For more information go to www.cacofsp.org.

Developed by:
Eugene Wang, Ph.D.
Wang Evaluation Consultants

Coordinated and distributed by:
Lubbock Area United Way
1655 Main Street, Suite 101
Lubbock, TX 79401
tel 806.747.2711
www.unitedway-lubbock.org

This is an executive summary of the full report.  The full report will be available on-
line after August 1, 2007, at www.unitedway-lubbock.org/commstatus.shtml

2007 Community Status Report
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Onset of Prenatal Care Within First Trimester
Lubbock County residents/Texas residents

Texas Department of State Health Services
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Healthy People 2010 Goal:
90% of pregnant women begin prenatal care within the first trimester

http://www.dshs.state.tx.us/CHS/VSTAT/latest/data.shtm

Since it’s inception in 2001, the Mentoring 
Program has seen 1,010 pregnant women in 
the 79404 zip code.  Of these, the mentoring 
program has statistics on 169 delivered babies, 
and only 7 (4%) have been low birth weight.  In 
the three years prior to the mentoring program, 
the percentage of low birth weight babies born 

to women in 79404 was 11%.
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Low Birth Weight Babies

Lubbock County residents/Texas residents
Texas Department of State Health Services

Definition:  Live-born Infants Weighing Less Than 2,500 Grams (Around 5.5 lbs) at Birth
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Healthy People 
2010 Goal:
5% of live births

In 2003 
Lubbock 150%

above goal

http://www.dshs.state.tx.us/CHS/VSTAT/latest/data.shtm

It has been estimated that the 
lifetime cost per low birth weight 

baby is $436,514.
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  Community ImpactAn in-depth look at Community Impact

This is the ninth year that Lubbock Area United Way has 
published our annual Community Status Report.  It looks at 
a wide range of indicators that paint a picture of the social 
and economic fabric of our community.  Unfortunately, not 
all the information contained in the report is positive.

Yet, the information is critical to United Way’s progress 
in making sure all our citizens have opportunities to take 
charge of the quality of their lives. We are working to 
assure children are prepared to enter school; people of 
all ages achieve their educational goals; everyone has 
access to quality, affordable health care and families are 
fi nancially independent. 

While the number one obstacle 
that stands in the way of 
achieving these goals is poverty, 
the real culprit is lack of 
education.  The single strongest 
correlation of an individual’s 
income level is his or her level of 
education.  A better education 
leads to a better job, which 
leads to increased earnings 
and access to health care, then 
ultimately independence. 

United Way’s efforts to help people attain their educational 
goals begin with our youngest, most vulnerable citizens.  
Our Success By 6 initiative, and the family mentoring 
program that stemmed from it, have proven successful in 
helping reduce the rate of low birth weight babies.

Yet, preventing underweight babies is only the fi rst step in 
getting kids ready to learn when they enter school.  We are 
addressing a number of issues related to early childhood 
education including the accreditation of child care centers; 
the valuable role of parents and informal caregivers; early 
pre-K options; and our Born Learning campaign, which 
uses everyday moments to reinforce learning.

Education professionals rely on us to help children develop 
the social and emotional skills they need to learn by the 
time they enter kindergarten.  If a child is behind at that 
point, it usually takes two to three years at a minimum for 

them to catch up, and many never do.

Beyond early childhood education, our Success in School 
initiative focuses on fi nding ways to help young people 
succeed in school.  The primary goal is to ensure young 
people attain a high school education.  Children in school 
can sometimes face a lot of obstacles.  It’s diffi cult, or 
impossible, for children to learn if they are hungry, if they 
are sick, if there is drug abuse in their home, or if they are 
being abused.  

Our job is to not just remove these barriers to education, 
but to change systems and acquire whatever additional 
resources our children need for educational opportunities.  
We know we’re helping families achieve fi nancial 
independence when we increase the percentage of young 
adults completing high school.

Even if we do a better job helping young people complete 
high school, there’s still a lot to be done for adults who 
are functionally illiterate.  This is one of the main issues 
that the Success for Life initiative addresses.  Success for 
Life can only come with a certain degree of literacy and job 
skills.  There are many jobs an adult who can’t read, can’t 
perform.   We need to harness the power of volunteerism 
in our community and match it with the thousands of our 
neighbors who need and want to learn to read.  

H
ealth

Behavior Reduces Level of Health Risk -- Education Infl uences Behavior
(from Healthy People 2010 and the Covenant Health System 2005 Survey)

Moderate physical activity can reduce 
substantially the risk of developing or dying from 
heart disease, diabetes, colon cancer, and high 
blood pressure.  Physical activity may also protect 
against lower back pain and some forms of cancer 
(for example, breast cancer), but the evidence is 
not yet conclusive.  In the 2005 Covenant Survey, 
respondents with at least a high school education 
were much more likely to participate in regular 
physical activity.
Nutritional, or dietary, factors contribute 
substantially to the burden of preventable 
illnesses and premature 
deaths in the United 
States.  Indeed, 
dietary factors are 
associated with 4 of the 
10 leading causes of 
death:  coronary heart 
disease (CHD), some 
types of cancer, stroke, 
and Type 2 diabetes.  
Dietary factors are 
also associated with osteoporosis.  In the 2005 
Covenant Survey, respondents without a high 
school education were twice as likely to have a 
high fat diet.
Persons who are overweight or obese are at 
increased risk for high blood pressure, type 
2 diabetes, coronary heart disease, stroke, 
gallbladder disease, osteoarthritis, sleep apnea, 
respiratory problems, and some types of cancers.  
The health outcomes related to these diseases, 
however, often can be improved through weight 
loss or, at a minimum, no further weight gain.  In 
the 2005 Covenant Survey, respondents with at 
least a high school education were statistically 
more likely to be of average weight.
Cigarette smoking causes heart disease, several 
kinds of cancer (lung, larynx, esophagus, pharynx, 
mouth, and bladder), and chronic lung disease. 
Cigarette smoking also contributes to cancer of 
the pancreas, kidney, and cervix. Smoking during 
pregnancy causes spontaneous abortions, low 
birth weight, and sudden infant death syndrome.  
In the 2005 Covenant Survey, respondents with 
at least a high school education were statistically 
less likely to smoke.
Long-term heavy drinking increases risk for 
high blood pressure, heart rhythm irregularities 
(arrhythmias), heart muscle disorders 
(cardiomyopathy), and stroke. Long-term heavy 
drinking also increases the risk of developing 

•

•

•

•

•

certain forms of cancer, especially of the 
esophagus, mouth, throat, and larynx. Heavy 
alcohol use also increases risk for cirrhosis and 
other liver disorders and worsens the outcome 
for patients with hepatitis C. Drinking also may 
increase the risk for developing cancer of the colon 
and rectum. Women’s risk of developing breast 
cancer increases slightly if they drink two or more 
drinks per day.  Alcohol use has been linked with a 
substantial proportion of injuries and deaths from 
traffi c crashes, falls, fi res, and drownings. It also is 
a factor in homicide, suicide, marital violence, and 
child abuse and has been associated with high-
risk sexual behavior.  In the 2005 Covenant Survey, 
those with at least a high school education were 
more likely to drink, but no more likely to drink 
heavily or to binge drink.
High blood cholesterol is a major risk factor for 
Chronic heart disease that can be modifi ed.  Heart 
disease and stroke share several risk factors, 
including high blood pressure, cigarette smoking, 
high blood cholesterol, and overweight. Physical 
inactivity and diabetes are additional risk factors 
for heart disease.  In the 2005 Covenant Survey, 
respondents with at least a high school education 
had many fewer cardiovascular risks, and much 
less likely to have been diagnosed with high 
blood pressure, high cholesterol, or chronic heart 
disease.
Evidence suggests that several types of cancer can 
be prevented and that the prospects for surviving 
cancer continue to improve. In the 2005 CHS 
survey, respondents with a high school education 
were much more likely to perform a breast self 
exam in the prior 6 months.
Low birth weight and infant mortality can both be 
reduced with adequate prenatal care.
Several behaviors and diseases affect the 
respiratory system, such as tuberculosis, acquired 
immunodefi ciency syndrome (AIDS), pneumonia, 
occupational lung disease, lung cancer, and 
smoking.
While all persons with diabetes require self-
management training, treatment for type 2 
diabetes usually consists of a combination of 
physical activity, proper nutrition, oral tablets 
and insulin.  Scientifi c evidence indicates that 
secondary and tertiary prevention programs are 
effective in reducing the burden of diabetes. 
Respondents with a high school education in the 
2005 Covenant Survey were a third as likely to 
have been diagnosed with diabetes.

•

•

•

•

•
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Relationship Between Household Income and Fair or Poor Health Status
Healthy People 2010
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Inflation - Health Care
Lubbock Economic Development Alliance/Lubbock National Bank/City of Lubbock

Working Together to Change the Community

Improved
lives

Targeted community changes

Community plan for action

C o m m u n i t y  a s s e t s / p a r t n e r s / i n v e s t o r s

Community plan for action

Institutions
Corporations

Associations Neighborhoods
Faith community

United Way
Government

Individuals Agencies Labor groups Academia etcFoundationsIndividuals Agencies Labor groups Academia etc.Foundations

Another aspect of this initiative is supporting 
workplace education programs that can help develop 
basic skills.  Partnerships between the private, public, 
and nonprofi t sectors can reap big returns for workers 
and their families as well as their employers.

Changing these systems will not be accomplished 
this week, this year, or by the end of this decade.  It 
will perhaps take an entire generation to make the 
changes that are needed.  
 
United Way has the ability to bring many 
diverse parties to the table and, by working in 
collaboration with one another, we’re capable of 
changing what needs changing.  

Whatever it takes to ultimately improve people’s lives is 
what Lubbock Area United Way is committed to doing.
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Since 2006, over 65 United Way volunteers have been 
involved in developing vision statements and identifying 
obstacles, desired outcomes, and strategies related to 
community impact and the education initiative.

These United Way volunteers make up the Community 
Impact Division, which consists of the Impact Council and 
three advisory committees.  Members include a broad 
representation of leadership from various sectors such as 
education, government, business, economic development, 
social services, health care, and faith organizations.

Members of the three advisory committees are volunteers 
with knowledge; experience in their fi elds; and a keen 
interest in fi nding solutions by identifying needs, 
community assets, barriers, and best practices.  The 

advisory groups work with the Impact Council to develop 
action plans.

The Community Impact Division consists of the 
following:
 • Impact Council

 • Success By 6 Advisory Committee 

 • Children & Youth Advisory Committee

  • Adult Advisory Committee 

The following is a list of the members of the impact council 
and the three advisory committees.  

  
How we implement Community Impact

Community Impact Division

Impact Council
Chair  
Kirk Thomas  Lone Star BancShares

Vice Chair 
Pat Henderson   Lubbock Cooper ISD 

Carmen Aguirre  Children’s Advocacy    
   Center
  
Martin Aguirre  South Plains WorkSource

Judi Blakey  Covenant Community    
   Outreach

Kent Brooks  Wayland Baptist University

Greg Bruce  University Medical Center

Lee Ann Dumbauld City of Lubbock

Bob Ewalt  Retired TTU, former Boy    
                                              Scouts Board Chair

Nancy Haney  City of Lubbock,    
   Community Development

 

 Patti Jones  Lubbock County   
    Commissioner
  
 Eddie McBryde  Lubbock Chamber of   
    Commerce

     Larry Mullican  Lubbock ISD

 Patti Patterson, MD TTU HSC 

 Terri Patterson  Lubbock Economic   
    Development Association
 
 Tim Pierce       South Plains Association  
    of Governments
 
 Gail Platt  South Plains College
  
 Gonzalo Ramirez Lubbock Christian   
    University

 Norma Ritz Johnson Lubbock Chamber of   
    Commerce
 
 Berhl Robertson  Roosevelt ISD
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Inflation - Housing
Lubbock Economic Development Alliance/Lubbock National Bank/City of Lubbock
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Average Household Income in Texas, 2000-2040 (in 2000 Dollars)
Texas State Data Center & Office of the State Demographer 

(http://txsdc.utsa.edu/download/pdf/presentations/2006_02_21_Lubbock.pdf)
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Because of demographic changes, it is projected that 
between 2000 and 2040, average household income in 
Texas will decrease from $54,441 to $47,883 (in 2000 

dollars).

16.4% of Lubbock County adults and 21.6% of Lubbock County 
children live in poverty
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Sheryl Santos  Dean, TTU College of    
   Education
  
John Thomas  Frenship ISD
   
Success By 6 Advisory Committee
Chair  
Betty Anderson  Children’s Advocate 

Vice Chair
Judy Parker   Lubbock County Associate   
   Judge

Joanne Cotter  Early Learning Centers

Adrienne Cozart  University Medical Center 

Stephanie Deering South Plains College

Claire Delaney  Region 17 Education    
   Service Center   

June Hogue  Wayland Baptist University 

Nita Keisling  Business

Laura Kender  LISD ECI Debt Program

Mike McCarty  Texas Tech University

SarahLee Morris Faith Based 

Sherry Scarborough Frenship ISD   

Children & Youth Advisory Committee
Chair
Val Meixner  Region 17 Education    
   Service Center

Vice Chair
George Comiskey Texas Tech University,    
   Studies for Addiction

Pati Beatty  Division for Rehabilitation   
   Services

Natalie Burkman West Texas Parent    
   Education Network

Dela Esqueda  Guadalupe-Parkway    
   Centers

Camille Gilliam  Children’s Protective    
   Services

Tonya Hettler  Texas Families
 
Anna Jackson  LISD Behavior Specialist

  Rod Knott  Lubbock County Juvenile  
    Justice

 DeAnn Lechtenberger    TTU College of Education

 Kathy McGee  Buckner Children’s Home

 Elizabeth Myrick Communities in Schools

 Bryan Moffi tt  Family Counseling Services
 
 David Vasquez  LISD Principal
 
 Sara Wilson  LISD Safe Schools
  
 Adult Advisory Committee
 Andrea Cruce  SPAG 2-1-1
  
 Jim Beck  Carpenter’s Church, LCU  
    Director of Missions  

 Diane Hudson  Salvation Army

 Rocky Brown  South Plains WorkSource

 Nancy Clopton  H.O.P.E. Community of   
    Shalom

 Isaac Garnett  N & E Lubbock    
    Development Corp.
 
 Connie Hindman Family Promise  (Interfaith  
    Hospitality Network)

 Carol Keeney  Literacy Lubbock

 Morgan Mercer  TTU Service Learning

 Wanda Merritt  Housing & Urban
    Development

 Rob Meyer  Arbor Inn & Suites 

 Pete Ragus  Retired LISD

 Sabrina Robbins Catholic Family Services
  
 Irma Rubio  Covenant, Coordinator   
   Interpreter/Translator Department
 
 Rafael Aguilera  South Plains College,   
    Byron Martin ATC

 Elizabeth Soto  Goodwill Industries

 Vernita Holmes-Woods LISD Trustee/Lomax Adult  
    Education
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The community impact action plans are a starting place 
for implementing the United Way education initiative.  The 
Community Impact Division consistently evaluates the 
action plans to ensure progress and results.

Each plan includes defi nitions of the issues, problems 
and needs along with supporting data. Also, barriers to 
achieving the vision and existing resources are identifi ed.

The plans also define roles for United Way, identify 
how results will be measured and the cost and 
benefits to the community.

The action plans clarify “who will do what with whom by 
when” to achieve and measure the intended results. Below, the key points from each action plan are highlighted.  

             

prenatal care and early 
brain development

Vision
All families/caregivers will understand 
the importance of prenatal care and 
early brain development and their role 
in that development.

Outcomes include:
Reduce number of babies born 
below 5.5 pounds, and increase the 
awareness and knowledge of early 
learning activities.

Key strategy:
Develop information for parenting 
programs on the importance of 
prenatal health and early learning 
activities.

early literacy and 
kindergarten readiness

Vision
All children will enter kindergarten 
with the skills necessary for success.

Outcomes include:
Increase early literacy programs and 
Families Read programs in child care 
centers and preschools.

Key strategy:
Develop community collaborations 
to implement early literacy training 
through parent education.

quality early care & 
education

Vision
All early care and education workers 
will have the training required for state 
or national accreditation.

Outcomes include:
Increase the educational level of early 
care workers and increase the number 
of accredited child care centers.

Key strategy:
Increase the opportunities for 
mentoring early care workers.

  United Way Community Impact Action Plans

  
Community Impact Action Plans

Education

Educational Attainment
Lubbock County

Census Bureau, 2002

High school graduate
(includes

equivalency), 25.3%

9th -12th grade, no
diploma, 13.0%

Less than 9th grade,
8.6%

Some college, no
degree, 24.2%

Associate's degree, 
4.6%

Bachelor's degree,
16.0%

Graduate or 
professional degree,

8.4%

Almost 22% of the 
adults 25 years and 

older in Lubbock 
County don’t have a 
high school degree.
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Literacy Lubbock 
In 2006, the Literacy Lubbock served 537 students 
using 172 tutors.  Among literacy organizations in the 
national family of Pro Literacy, the agency ranks in the 
top echelon of numbers of students served.

Some of the knowledge gains reported were:  23 
students read their fi rst book, 78 raised their 
reading levels, 3 passed the GED exam, 22 read 
the newspaper for the fi rst time, 41 were able to 
better read workplace materials, and 14 learned the 
alphabet.

Some of the life skills gains reported were:  14 

obtained work, 22 got a better job, 8 passed the 
citizenship test, 34 advanced to other classes and 
training, 42 became more active in their community, 
and 24 read to their children for the fi rst time.

The majority of the beginning adult basic education 
students are high school dropouts with less than a 
6th grade reading level.  The average lifetime earnings 
of similar individuals are approximately $500,000, 
while the average lifetime 
earnings of a person with 
a high school diploma are 
$1,167,000.

Ed
uc

at
io

n

Vision
All adults on the South Plains will attain the education 
they desire, and have the job skills necessary for 
success in life.

Outcomes include:
Increase education level of adults, volunteer mentoring 
and tutoring, donations of books and other literacy 
resources, and employers hosting literacy and life skills 
classes for employees.

Key strategy:
Work with businesses to connect employees with 
literacy and life skills classes.

Vision
All students on the South Plains will graduate from high 
school and will have the social and emotional skills 
necessary for success in life.

Outcomes include:
Increase utilization of community resources, reduce 
disruptive behavior in school and in the community, and 
improve academic outcomes and graduation rates.

Key strategy:
Engage the community in actively supporting students 
and in the adoption of the Positive Behavior Support (PBS) 
model in schools.

Lubbock Area United Way
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How Do these Pieces 
Fit Together? 

The Community Status Report (CSR) started as a database 
of information in 1996. As the United Way began to move 
toward the community impact strategy, the CSR evolved 
into more than just a collection of graphs, charts, and 
numbers. It is now designed to help identify needs, 
resources, and gaps, and to evaluate improvement of 
community impact activities. 

Key to effective planning, whether 
it is individual fi nancial planning 
or community investment 
planning, is reliable and pertinent 
information. Raw numbers, by 
themselves, don’t provide any 
depth of information or knowledge.  
The CSR aims to transform raw 
numbers into information and 
knowledge through analysis and 
an understanding of the context of 
the community. This Community 
Status Report is an important tool 
in developing a wise and insightful 
community investment plan. 

The education initiative aims to facilitate community impact 
by convening people to plan strategies that will increase, 
and focus human and fi nancial resources. The driving 
goal is to improve the quality of life of all individuals and 
ultimately, improve the community.

Many factors related to quality of life are intertwined.  
Although, none of them necessarily take precedence, two 
issues have become evident as the CSR and United Way 
education initiative have evolved:                                                
    • better paying jobs require increased skills 

 And

 • employers report that employees are defi cient   
 in both applied and “soft” skills.  (Soft skills   
 refer to characteristics such as integrity,    
 responsibility, communication skills, interpersonal  
 skills, and ability to work within a team.)

In order to effect long-term impact, there must be a focus 
on prevention.  The United Way education initiative is 
proactive in nature, and focuses on issues that affect 
members of the community in various stages of life. The 
CSR serves as a road map to United Way’s efforts to impact 
the community and implement the education initiative. 

“Education” can be either a formal or an informal process, 
but the goal of education is to increase knowledge and 
improve skills.  All individuals and organizations in the 
community can be involved as both teachers/mentors and 
as learners.  Employees who become more skilled lead to 
improved workplaces. Teachers becoming more skilled 
improve students’ skills.  Retirees reading to children 
improve the children’s skills as well as improving the 
retirees’ quality of life.  It is synergistic.  

Community investment is not only about wisely using 
fi nancial capital, but also about wisely using human 
capital (i.e., time and expertise).  Investment in the 
community, particularly increasing both applied and soft 
skills, will provide many returns: less underemployment, 
better tax base, increased independence, family stability, 
volunteerism, economic development opportunities, 
human capital and community sustainability.

Community Impact and
The CSR, how they fi t together

To overcome the widening gap between current 
skill levels and those needed to maintain 
competitiveness, companies are fi nding that 
workplace education programs lead to a host of 
improvements:  98% of employers report at least 
one employee skill and one economic benefi t 
gained from these programs.
Throughout the United States, private and 
public sector companies are facing the problem 
of a workforce severely 
lacking in basic workplace 
skills.  More than 40% of 
the U.S. workforce and 
more than 50% of high 
school graduates do not 
have the basic skills to do 
their jobs.  Even college 
graduates suffer from 
the skills gap:  16% have 
inadequate basic skills.
Of 550 U.S. CEOs, 25% 
identifi ed shortages of key skills as a top 
challenge.
Improving employee skills creates employees 
who work smarter and better and who cope well 
with change in the workplace, improves union/
management relations, and increases output 
and profi tability.
Workplace education programs (WEPs) develop 
basic skills.  They may target workplace basic 
skills exclusively or may incorporate technical 
and job-specifi c training within a broader 
training framework.
Workplace basic skills include prose, document, 
and quantitative literacy; communicating 
effectively in English; learning, understanding, 
and applying information and analysis; thinking 
critically and acting logically to solve problems; 
using technology, tools, and information 
systems.  To these are added a broader set of 
attitudes and behaviors, including working in 
teams, developing a positive attitude toward 
change, and a willingness and ability to learn for 
life.
Evidence shows that increased profi ts can be 
generated in many kinds of workplaces either by 
solely providing workplace basic skills training 

•

•

•

•

•

•

•

or combining training that improves employees’ 
skills with other strategies.
WEPs lead to a host of direct economic benefi ts 
for the employer, including increased output of 
products and services, reduced time per task, 
reduced error rate, a better health and safety 
record, reduced waste in production of goods 
and services, increased customer retention, 
and increased employee retention (e.g., 77% of 
long-term employees who participated in WEPs 
remained at the company for at least a year vs. 
only 58% of nonparticipants; 70% of new hires 
who took WEP classes stayed with the company 
at least one year, compared with only 23% of 
those who did not).
It also produces a variety of indirect economic 
benefi ts, such as improved quality of work, 
better team performance, improved capacity 
to cope with change in the workplace, and 
improved capacity to use new technology.
According to most employers interviewed, the 
indirect benefi ts of increased organizational 
capacity and performance frequently result in 
tangible, direct economic benefi ts that they can 
measure.
Employers also report that the impact of WEPs 
on employees spills over into family and 
community life.  “At least 50% of the gains from 
WEPs are not seen by the employer--the gains 
that lie outside the fi rm. . . . Employees are now 
more involved in their community, and they are 
more involved with their families.”

•

•

•

•

Education
WORKPLACE EDUCATION PROGRAMS

98% of employers report at least one employee skill and one 
economic benefi t gained from workplace education programs.
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EDUCATION AND THE WORKPLACE

Projected Percent of Labor Force by Educational Attainment in Texas,
2000 and 2040

Texas State Data Center & Office of the State Demographer 
(http://txsdc.utsa.edu/download/pdf/presentations/2006_02_21_Lubbock.pdf)
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It is projected that by 2040 30.1% of the Texas labor force will not 
have a high school diploma.

In 2004, Market Lubbock (now Lubbock Economic 
Development Association) conducted a workforce 
survey of 3,026 employers in 29 counties within a 90-
mile radius of Lubbock.

In that survey, 36.7% responded they “sometimes” 
or “always” hired applicants without the requisite 
skill level (but otherwise qualifi ed).  When surveyed 

about the most difficult factor in finding suitable 
employees, 6.3% said “lack of basic skills,” 9.9% 
said “lack of technical skills,” 16.3% said “lack 
of experience,” 33.6% said “poor work ethic,” 
13.4% said “not enough people,” and 20.6% 
reported “other” reasons.

Lubbock Area United Way

2007 Community Status Report
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Executive Summary
Eugene Wang, Ph.D.

In this year’s Community Status Report, I want to narrow 
the focus to how lifelong learning and education increase 
the well being of individuals, families, and communities.  I 
believe the facts suggest that increasing a person’s  skills 
and educational status will have signifi cant impacts on 
his/her quality of life:

Education Issues 
The single biggest 
correlate of income, self-
suffi ciency, and well-being 
is educational attainment.
Population demographic 
changes will lead to 
changes in educational 
outcomes and in the 
labor market.
Lower education, poverty, 
and lack of health 
insurance are correlated 
with poorer health outcomes. 
Almost half of America’s kindergartners enter school 
unprepared, the U.S. Department of Education says--
and low-income children are a year or more behind.

Addressing these Issues
Born Learning is a new national public engagement 
campaign, focused on creating early learning 
opportunities for young children.  Public service 
advertising, a Web site, and educational material gives 
parents and informal caregivers easy, “doable” action 
steps to help young children learn.  Born Learning was 
created by The United Way, Civitas and The Advertising 
Council, and shows how to turn everyday activities into 
opportunities to encourage learning.  It’s built on the 
idea that while children are born learning, parents, 
grandparents, and caregivers can encourage that 
learning in everyday moments.
Training of child care workers, such as that done in 
the Child Care Services Fun Reading on the Go (FROG) 
program, leads to improvement in child achievement.
Family literacy encompasses the way parents and 
family members use literacy at home and in their 
communities, and are those programs in which 
parents or other family members learn why and how 
to support their children’s literacy at home.  Family 

•

•

•

•

•

•

•

literacy programming demonstrates outcomes that 
benefi t adults, children, families, schools, and 
communities.  Family literacy programs provide the 
means for addressing problems of family life, positive 
relationships, and involvement in the schools.  
Research has documented the greater achievement of 
participants in family literacy programs compared with 
single focus programs, whether adult or child, and with 
nonparticipants in literacy programs.  

Public Education Issues 
Public school 
administrators report that 
discipline problems are 
the biggest barrier to  

       academic achievement. 
A major advance in 
school-wide discipline is 
the emphasis on school-
wide systems of support 
that include proactive 
strategies for defi ning, 
teaching, and supporting 
appropriate student 
behaviors to create 
positive school environments.  Attention is focused 
on creating and sustaining primary/universal (school-
wide), secondary (classroom), and tertiary (individual) 

•

•

Education
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A major advance in school-wide discipline is the 
emphasis on school-wide systems of support 
that include proactive strategies for defi ning, 
teaching, and supporting appropriate student 
behaviors to create positive school environments.  
Instead of using a patchwork of individual 
behavioral management plans, a continuum of 
positive behavior support for all students within 
a school is implemented in areas including the 
classroom and non classroom settings (such as 
hallways, restrooms).  Positive behavior support 
is an application of a behaviorally-based systems 
approach to enhance the capacity of schools, 
families, and communities to design effective 
environments in which teaching and learning occurs.  
Attention is focused on creating and sustaining 
primary/universal (school-wide), secondary 
(classroom), and tertiary (individual) systems of 
support that improve lifestyle results (personal, 
health, social, family, work, recreation) for all 
children and youth by making problem behavior 
less effective, effi cient, and relevant, and desired 
behavior more functional.

School-Wide/Universal 
Prevention
In the past, school-wide 
discipline has focused mainly 
on reacting to specifi c student 
misbehavior by implementing 
punishment-based strategies 
including reprimands, loss 
of privileges, offi ce referrals, 
suspensions, and expulsions.  
Research has shown that 
the implementation of 
punishment, especially when 
it is used inconsistently 
and in the absence of other positive strategies, is 
ineffective.  Introducing, modeling, and reinforcing 
positive social behavior is an important part of 
a student’s educational experience.  Teaching 
behavioral expectations and rewarding students for 
following them is a much more positive approach than 
waiting for misbehavior to occur before responding.  
The purpose of PBS is to establish a climate in which 
appropriate behavior is the norm.

Targeted Group/Secondary Prevention
Secondary Prevention is designed to provide intensive 
or targeted interventions to support students who 
are not responding to Primary Prevention efforts.  
Interventions within Secondary Prevention are 
more intensive since a smaller number of students 

are at risk for engaging in more serious problem 
behavior and need a little more support.  Common 
Secondary Prevention practices involve small groups 
of students or simple individualized intervention 
strategies.  Secondary Prevention is designed 
for use in schools where there are more students 
needing behavior support than can be supported 
via intensive and individual tertiary support, and for 
students who are at risk of chronic problem behavior, 
but for whom high intensity interventions are not 
essential.  Secondary prevention often involves 
targeted group interventions with ten or more 
students participating.  Targeted interventions are an 
important part of the continuum of behavior support 
needed in schools, and there is a growing literature 
documenting that targeted interventions can be 
implemented by typical school personnel, with 
positive effects on up to 67% of referred students.  
Targeted interventions also are recommended as an 
approach for identifying students in need of more 
intensive, individualized interventions.

Intensive Individual/Tertiary Prevention
Tertiary Prevention was originally designed to focus 
on the needs of individuals who exhibited patterns 
of problem behavior.  Research has demonstrated 
the effectiveness of PBS in addressing the challenges 
of behaviors that are dangerous, highly disruptive, 
and/or impede learning and result in social or 
educational exclusion.  PBS has been used to support 
the behavioral adaptation of students (and other 
individuals) with a wide range of characteristics, 
including developmental disabilities, autism, 
emotional and behavioral disorders, and even 
students with no diagnostic label.
 Tertiary Prevention is most effective when there 
are positive primary (school-wide) and secondary 
(classroom) systems in place.  In addition, the 
design and implementation of individualized 
supports are best executed when they are conducted 
in a comprehensive and collaborative manner.  
The process should include the individual with 
behavioral challenges and people who know him/
her best all working together to promote positive 
change all working as a behavioral support team 
(BST).  Support should be tailored to people’s 
specifi c needs and circumstances.  It should involve 
a comprehensive approach to understanding and 
intervening with the behavior, and should use 
multi-element interventions.  The goal of Tertiary 
Prevention is to diminish problem behavior and, 
also, to increase the student’s adaptive skills and 
opportunities for an enhanced quality of life.

POSITIVE BEHAVIOR SUPPORT (PBS)
(www.tbsi.org) systems of support that improve lifestyle results 

(personal, health, social, family, work, recreation) for 
all children and youth by making problem behavior less 
effective, effi cient, and relevant, and desired behavior 
more functional.

Addressing these Issues
The Region 17 Education Service Center’s Positive 
Behavior Support (PBS) project has been extremely 
successful in reducing discipline problems.  For example, 
last year 22 campuses averaged a 24% reduction in the 
out-of-classroom placements, a 19% reduction in days 
spent in In-School Suspension (ISS), a 26% decrease 
in Out-of-School Suspensions, and a 53% reduction 
in Disciplinary Alternative Education Program (DAEP) 
placements.
There is accumulating evidence that Positive Behavior 
Support positively impacts academic achievement as 
well as problematic behavior.

Adult Literacy and Education Issues
Lubbock has a high rate of adults without a high school 
education, and the state demographer anticipates that 
this situation will get worse unless changes are made. 

Addressing the Issue
Workforce education programs have substantial 
evidence that they impact not only the participants, but 
also have positive fi nancial impacts on the businesses 
that host these programs.  
These programs lead to a host of direct economic 
benefi ts for the employer, including increased output 
of products and services, reduced time per task, 
reduced error rate, a better health and safety record, 
reduced waste in production of goods and services, 
increased customer retention, and increased employee 
retention.
They also produce a variety of indirect economic 
benefi ts, such as improved quality of work, better team 
performance, improved capacity to cope with change 
in the workplace, and improved capacity to use new 
technology.
According to most employers involved in workplace 
education programs, the indirect benefi ts of increased 
organizational capacity and performance 
frequently result in tangible, direct economic 
benefits that they can measure.

•

•

•

•

•

•

•
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Not only did 
many counties 
in West Texas 

lose population 
between 1990 and 

2000. . . 

Education

Unemployment Rate and Median Annual Income by Education Level
www.tracer2.com/admin/uploadedpublications/1042_tlmr0312art.pdf
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“If you think education is expensive, try ignorance”
(Derek Bok, attributed)
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Even though families, family literacy, and family 
literacy programs have been defi ned in different and 
sometimes confl icting ways, the common thread 
that runs through all family literacy programs is to 
strengthen intergenerational literacy and help parents 
or caregivers learn that they are their children’s fi rst 
teachers and that they can be successful in this role.

These are characteristics of successful programs:
•   Sensitivity to families, cultures, and communities;
•   Meaningful curriculum;
•   Focus on self-suffi ciency through learning 
experiences;
•   Instruction that features interactivity and modeling;
•   Stable, well-trained staff with practical knowledge;
•   Age-appropriate activities;
•    Attention to barriers that prevent attendance (e.g., 

child care, transportation, fear of school).

Collaboration is important because addressing the 
literacy needs of parents and children together 
is complex.  Collaboration also allows integrated 
support services, which can widen the scope of 
curriculum and instruction, reduce duplication of 
effort, and allow multiple opportunities for learning to 
take place.  Collaborations that involve the exchange 
of services and materials are a promising way to 
enhance program offerings on a limited budget.  
Further, collaborations tend to persist even after 
programs conclude, so the effort may well be worth it.

Outcomes
Family literacy programming demonstrates outcomes 
that benefi t adults, children, families, schools, and 
communities.  Family literacy programs provide the 
means for addressing problems of family life, positive 
relationships, and involvement in the schools.  
Research has documented the greater achievement 
of participants in family literacy programs compared 
with single focus programs, whether adult or child, 
and with nonparticipants in literacy programs.
A few of the outcomes found through research:
•    Adults who participate in family literacy programs 

enhance their academic skills.
•    Adults’ literacy skills improve from interaction with 

their children.
•    Adults in family literacy programs experience 

personal growth and social development as well as 
academic gains.

•    Adults in family literacy programs increase their job 
skills and employment possibilities.

•    Retention is an important issue in family literacy 
since the longer families stay, the greater the 
gains.  Retention is linked to fulfi lling participants’ 
needs.  Participants feel that their needs are best 
met in programs that provide parent involvement 
in planning, family-based activities, ongoing 

assessment to foster a sense of success, creation 
of social networks, and the integration of services.

•    Children as well as adults benefi t from participating 
in family literacy programs.

•    Studies of family literacy programs reveal the 
infl uence of parents on their children’s reading 
development and success in school.

•    The synergy that is present when parents and 
children interact in family literacy programs may 
account for the children in these programs learning 
more than children in child-focused programs.

•    In addition to greater achievement on tests, 
children indicate increased interest in literacy 
activities.

•    Family literacy programming contributes to 
language development and expanded concepts of 
print for children.

•    Academically, children perform better than 
expected when they entered school, and continue 
to benefi t throughout their educational lives.

•    In addition to language and learning skills, children 
increase their development skills, exhibit greater 
use of large and small muscles, and enhance their 
social skills.

•    Many authors have emphasized family 
outcomes, particularly in improved home literacy 
environments.

•    Family literacy programs capitalize on parents’ 
desire to read to their children.

•    Many family literacy programs provide 
opportunities to discuss and practice parenting 
skills.

•    Authors have documented closer family 
relationships in which parents and children work 
together more effectively.

•    Parent participation in family literacy programs 
leads to a greater respect for education, which, 
in turn, leads to a better understanding of the 
parents’ role in a child’s education.  Therefore, 
schools are among the fi rst community groups to 
benefi t from family literacy programs.

•    Potential benefi ts of family literacy programs for 
the community:

     -  Business would gain a larger pool of qualifi ed      
         workers.
      -   Family literacy programs could help reduce the 

effects of poverty on self-esteem, hope, and 
aspirations, if not on poverty itself.

     -  Crime and violence could decrease.
     -    Because parents would have a better chance to 

become self-suffi cient, government would spend 
less on welfare services.

Population D
at a

. . . almost all 
of them lost 
population 

between 2000 and 
2005.



13 18

Po
pu

la
tio

n 
D

at
a

Percent of Texas Population by Age Group and Ethnicity, 2040
Texas State Data Center & Office of the State Demographer 

(http://txsdc.utsa.edu/download/pdf/presentations/2006_02_21_Lubbock.pdf)
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By 2040, it is projected that Hispanics will be at least half of all age 
groups younger than 65, and about two-thirds of all age groups

younger than 40.

Education
Family literacy recognizes parents as the child’s fi rst 
teacher and considers the literacy of the parent to be 
crucial to the development of the literacy of the child.  
Family literacy can be thought of as the general level 
at which family members use their writing, reading, 
computing, communication, and problem-solving 
skills to accomplish the various tasks of their daily 
lives.  Family literacy encompasses the way parents 
and family members use literacy at home and in 
their communities, and are those programs in which 
parents or other family members learn why and how 
to support their children’s literacy at home.
Programs
“Comprehensive” family literacy programs generally 
have at least the following four components:

    Adult basic education for adult family members 
to improve their basic skills, obtain their General 
Education Development (GED) certifi cates, and 
learn skills for the workplace.

    Early childhood education for the children to learn 
skills to help them achieve in school.

    Parent education where adult family members 
discuss parenting practices, nutrition, the 
importance of literacy experiences for their 
children, and other topics important to the family 
members.

    Parent and child together time (PACT) for the 
adults and the children to participate together in 
literacy activities that the families can also do at 
home.

1.

2.

3.

4.

These four components are offered in an integrated 
manner with the intensity and duration needed to 
make lasting changes in the families involved.

These characteristics are presumed to be critical to 
family literacy programs:
•    Offer literacy development for parents and 

children;
•    Integrate learning and participation on three 

levels:  parents, children, and parents and children 
together;

•   Include parent and child interactions;
•    Serve as an extension of the family, recognizing 

individual differences;
•    Include strong participant involvement in all 

aspects of the program;
•    Defi ne family broadly to include children and 

caregivers;
•   Address long-term student goals;
•    Establish a designated time and a process for 

parent support systems;
•    Integrate core instructional components, program 

services, and staff development;
•    Offer program goals that consider other agencies 

and support systems and offer links to other 
services;

•    Offer ongoing monitoring of quality by all 
stakeholders.

Family Literacy

Estimated Lifetime Earnings by Education Level
www.tracer2.com/admin/uploadedpublications/1042_tlmr0312art.pdf
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producer of PSAs since 1942.  Ad Council PSAs have 
brought about real social change—such as seatbelt 
usage and reduction in drunk driving—and have 
raised Americans’ awareness, inspired action and 
saved lives.  The Ad Council is a private, nonprofi t 
organization that marshals volunteer talent from 
the advertising and communications industries, 
the facilities of the media, and the resources of the 
business and nonprofi t communities to deliver critical 
messages to the American public.  The Ad Council 
produces, distributes and promotes thousands of 
public service campaigns.  One of its primary focus 
areas is improving the quality of life for children.  
http://www.adcouncil.org

Civitas is a national nonprofi t that creates innovative 
educational tools for parents, caregivers and 
professionals on the topic of early childhood 
development.  Nationally known for its “Begin with 
Love” video and its Understanding Children book, 
Civitas has reached millions of adults caring for young 
children with its materials.  Since 2002, Civitas worked 
with the City of Chicago to design and implement 
Born Learning as a public engagement and material 
distribution project for all parents and caregivers of 
children ages birth through fi ve.  Through this effort, 
Civitas developed more than 25 Born Learning tools 
that are designed to educate and inspire parents, 
caregivers and entire communities to take an active 
role in children’s early learning.  As a partner in this 
public engagement campaign, Civitas has adapted the 
Chicago Born Learning materials for distribution via 
the national campaign.  http://www.civitas.org

Engaged too in the community mobilization 
components of the Born Learning campaign is Families 
and Work Institute.  FWI is a non-partisan, national 
nonprofi t research institute dedicated to providing 
data to inform decision-making on changing work-life, 
family life and community life.  For the last decade, it 
has been translating what is known about how young 
children learn.  FWI’s Mind in the Making project 
on early learning is based on the best research on 
children’s development and includes public awareness 
and public engagement activities.  http://www.
familiesandwork.org/  

Born Learning Campaign
Key Messages

Children are born learning
Parents and caregivers need help providing 
early learning opportunities
The Born Learning campaign is comprehensive
Born Learning advertising focuses on 
“everyday moments”

•
•

•
•

Born Learning campaign material translates early 
learning research into easy-to-do activities that 
parents and caregivers can use on the go
Community Impact is critical to Born Learning’s success

•

•

Population D
at a

Population D
ata

Lubbock Race/Ethnicity Projections, 2010-2040
Texas State Data Center & Office of the State Demographer 

(http://txsdc.utsa.edu/download/pdf/presentations/2006_02_21_Lubbock.pdf)
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Although Anglos comprised 63% of Lubbock County’s population in 
2000, it is estimated that they will be 50% of the population in 2020 

and 42.8% of the population in 2030.
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“We need to think of education. . . more fundamentally in terms of rhythms by 

which communities and individuals continually renew themselves”
(Wenger, 1998).

Education

Born Learning - 
A National Learning Campaign
Born Learning is a new national public engagement 
campaign, focused on creating early learning 
opportunities for young children.  Public service 
advertising, a Web site, and educational material gives 
parents and informal caregivers easy, "doable" action 
steps to help young children learn.

The fact is, it's the simple things that make a 
difference in building a young child's foundation 
for future success.  It's not fl ash cards or expensive 
educational toys--it's making your grocery trip into a 
treasure hunt for colors and shapes, or turning laundry 
sorting into a silly song about body parts.  On your 
next walk, narrating your child's actions as if you 
were a sports announcer.  Even dinner can become 
a learning opportunity, as your toddler builds match 
skills by counting eggs.

The Born Learning Campaign shows how to turn 
everyday activities into 
opportunities to encourage 
learning.  It's built on the 
idea that while children 
are born learning, parents, 
grandparents, and 
caregivers can encourage 
that learning in everyday 
moments.

Details of Born Learning 
Campaign
Born Learning was created 
by The United Way, Civitas 
and The Advertising Council.  

In 2005, it include almost $30 million of donated 
media--including TV, radio, newspaper, billboard, 
magazine and Web banner adds in English and 
Spanish--and $7 million worth of parent materials.

Its Web site (http://www.bornlearning.org) is based on 
the latest research on early childhood development, 
and offers lots of educational tools for parents, 
grandparents and caregivers--including tips to 
encourage learning, answers to help care for 

young children; fact sheets on a child's ages and 
stages; and checklists to simplify parenting.  There is 
also a Spanish Web site, and much of the material is 
available in Spanish.

Research shows that parents and others need this 
kind of help.  Almost half of America's kindergartners 
enter school unprepared, the U.S. Department of 
Education says--and low-income children are a year 
or more behind.  Parents don't always know what to 
do to encourage early learning, and don't think they 
have time to do what it takes.  In response to this 
need, Born Learning was designed to help parents and 
caregivers relax, have fun—and use everyday activities 
to create fun learning moments for young children.

But the campaign is equally focused on action.  It 
seeks to create community change across America, 
helping communities and states generate school 
readiness and early learning support, policies, 
programs and budgets.  In addition to awareness 
and education, Born Learning offers strategies and 
technical assistance to help communities galvanize 
support around early learning, providing a visible 
platform for opinion leader awareness of the issue 
along with public policy advocacy and community 
action.

About the Born Learning National Partners
Across the country, the system of 1,350 local United 
Ways and other community organizations are 
partnering to launch local Born Learning campaigns.  
Many are connecting local parents, grandparents 
and caregivers with local resources; providing 
research-based information to even more parents and 
caregivers; and building on the campaign to make 
long-term changes to help children come to school 
ready to succeed.  Some 75% of local United Ways 
already support early learning, including supporting 
more than 350 Success By 6 coalitions, which are 
raising awareness, improving access to services and 
advocating for public policies to improve the lives 
of young children and families.  http://www.
unitedway.org/sb6

The Ad Council has been the nation’s leading 


